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philosophy, anthropology, culture, and, of course, philosophical 
anthropology.

Not all that is real can be measured quantitatively. Character 
education, the instilling of virtue, love for one’s fellow man, and 
the nuanced truths of classical philosophy are not measurable in 
terms of behaviors, but they are important aspects of what the 
Greeks called paideia.  

Aristotle asked in the Nicomachean Ethics, “What is the mea-
sure of what is right?” He replied, “the good man” (spoudaios). He 
touched upon an important truth. In life we are guided by good 
men—and women—whose judgment we trust and whose qualities 
of character compel us to use them as a standard and measure of 
what is right and wrong, true and untrue, honorable and dishonor-
able, just and unjust.  We ourselves may not know what to do, but 
we can know what the good man would do.

In American higher education today, entire universities are be-
ing compelled to measure the learning outcomes acquired by their 
students. In engaging in this research and reporting, the compilers 
of these measures are instructed to state learning as “behavior.”

Students don’t learn, understand, or appreciate; they define, 
compare, contrast, and analyze. These emasculated learning out-
comes devalue what education is all about and exemplify what 
Eric Voegelin described as the “derailment” of philosophy by 
propositional metaphysics.

In my own courses in the history of political theory and mod-
ern ideologies that I teach online at Yorktown University I have 
described the learning outcomes of every teaching session. Listed 
are conclusions described in “behavioral” terms of some of the 
greatest intellectual events that occurred in the West—the break 
from mythic consciousness, the turning around of the soul de-
picted in Plato’s Myth of the Cave, the discovery of the mind, the 
discovery of the human person in relation to transcendent divine 
reality, the measure of what is right and just, and the growth of the 
administrative state.

Using the language of progressive education and stating these 
discoveries as “learning outcomes,” I have “reified”—made into 
things—experiences of reality that have no “thingness” and cannot 
be defined in terms of learned behaviors. Yet they are the source of 
all that we admire in Western civilization.

Yorktown University has been directed by the U.S. Department 
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of Education to engage in a process of hypostatization by which 
truth, justice, God, heaven, and hell become things. Every institu-
tion up for re-accreditation will encounter similar pressures.

That raises the question: “How many learning outcomes can 
stand on the head of a pin?”


